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Abstract 


Global education is expanding all over the world as many communities are 
growing in members from different parts of the world. Communities are becoming highly 
culturally diverse, and the need for learning how to interact within this diversity has 
increased. As educators we are in the position of offering engaging and meaningful 
practices to develop cultural awareness while growing in communicative competence 
amongst students through the communicative approach. This paper presents a 
compilation of resources in an interactive website to support educators with a high 
interest of incorporating into their teaching practice strategies and activities that will 
empower students with necessary communicative skills to succeed in a globalized world 
and make a change of mind set about culturally diversity. Effective Practices for Global 
educators is a website that proposes interesting activities, such as music, riddles, idioms, 
icebreakers, and others to use during teaching global content. Videos, articles, and forums 
are part of the organization for the different activities. The website offers resources for 
educators to search other websites to learn more about topics like global education, 
communicative competence, and culturally responsive educators. Educators will also find 


forums and chat rooms to interact with others who have the same interests. 
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Chapter 1: Introduction 


As educators and people, we are constantly learning from our lives and 
experiences. I have worked teaching English to Spanish speakers for 14 years in my 
country, Honduras. Looking for a challenging adventure, I moved to North Carolina to 
teach Spanish to English speakers. This is my fifth year serving as a kindergarten teacher 
and as an ambassador of my culture in an American school. 

This year an interesting opportunity arose. I was presented with the opportunity to 
be part of a summer program, teaching conversational English to college students from 
different academic areas at Xi’an University in China. Sharing teaching experiences, 
exchanging strategies and working with many outstanding, creative, and enthusiastic 
educators and professors from different areas made me reflect extensively on my teaching 
practice. One of my major satisfactions as an educator is to see my students grow and 
achieve their personal and academic goals. According to McKay (2019), English has 
become a phenomenon with a global status since it is recognized in almost all countries 
around the globe. If we add a cultural education piece to the ability to communicate in a 
common language, we can set a meaningful lifelong learning environment. Gumperz and 
Hymes (1972) defined the communicative approach as the exchange of information and 
communicative competence as what a learner needs to know to be able to communicate 
appropriately. I truly believe that a multicultural education empowers students to thrive in 
a global civilization and it helps to promote understanding and tolerance and to develop a 


broad perception of the world. A global educator is a professional who enhances students’ 


appreciation of diversity, promotes critical thinking and problem-solving skills from a 
culturally diverse point of view. 

Global educators face the challenges of cultural, pedagogical, and logistical 
considerations. The educators I have had the privilege to work with have different 
educational and professional backgrounds. Many of these guest lecturers and educators 
are currently teaching in elementary or high schools. They have pursued a master’s or 
doctoral degree and they have worked in different cultural environments. In addition, 
even with all these backgrounds and with all their experience and education, they still 
encounter multiple complications and have trouble adjusting their current practices or 
finding the appropriate content and strategies to meet learners' needs in a culturally 
diverse context. Tomalin and Stempleski (1993) suggested class discussions, listening 
activities, research, role plays, the use of cultural symbols, and other activities. However, 
I believe that we, as global educators, have the need for more interactive resources that 
work with and promote cultural awareness. These practices have motivated me to 
continue preparing myself academically and searching for other learning opportunities. 

Even though I have observed and collaborated with great educators, I can still 
perceive the need for support with strategies and activities that can better enhance a 
communicative approach used with students. Harris (2008) proposed that besides English 
content, global educators should also integrate into their teaching information about 
cultures around the world. With all this, the idea is to create an interactive website with a 
series of dynamic activities and approaches for global educators to use to develop the 


four language domains: Listening, Speaking, Reading and Writing. 


The purpose of this project is to offer support, and a pathway for global educators 
that struggle to find efficient and meaningful activities and strategies to teach in a global 
context and develop the cultural communicative competences students need. I focus on 
how to use the different activities and how they can be used to overcome cultural, 
logistical and pedagogical differences. Because I have recently experienced teaching in 
China and currently teach in the United States, I used my team partners and coworkers’ 
personal experiences to identify meaningful activities and then share all this information 
with other professionals interested in becoming global educators. Melchers and Shaw 
(2009) reflected on three questions that I hope to provide clarification on: What sort of 
exposure should be given to the students? What products should be expected from 
learners, either written or verbal? and finally, What is the aim for learning a foreign 


language? 


Chapter 2: Review of Literature 


In this chapter, UU review some research and scholarship concerning teaching in a 
global context. First, I provide the necessary terms for understanding the topic. Then, I'll 
present an overview of previous research on teaching international students. II also 
describe factors that global educators face during their teaching journey. Finally, Ill 


conclude with suggestions regarding best practices for global educators. 


Understanding Global Education 

To begin a discussion about global education, one must understand the 
terminology used. According to Sullivan (1996), global education refers to a reevaluation 
of the content, organization, and purpose of schooling in line with a transformative vision 
of education in a planetary context. Global education is viewed as a way to see the world 
through the student’s learning process. 

It is important to understand the different points of view from different countries 
(Pike, 1997). Some countries, like the United Kingdom and Canada, are more action- 
oriented (Pike, 2000). In these countries, global education focuses on personal 
development in correspondence with the world around them, people’s contributions, and 
mindfulness of worldwide issues that interconnect societies of people (Greig, Pike, & 
Selby, 1987; Lyons, 1992; Steiner, 1996). The United States is more curriculum oriented, 
focusing on specific academic areas, like Social Studies, Lamy (1990). These three 


countries commonly target differences and similarities among cultures. Brameld (1961) 


shared that “The greatest error educators can make is to assume that education is an 
isolated or cloistered institution to be interpreted by itself without regard to the cyclonic 
forces sweeping the earth” (p. 22). Education needs to address both past history and 
current issues for students to learn more about daily life. Differences in beliefs make it 
difficult to teach in a global environment Johnson (1993). Global education is not just 
about international awareness, but rather about behavioral changes toward worldwide 
justice and equity, and to develop intercultural competencies for students to succeed in a 
globalized world. 

Teaching International Students 

Gilliom (1993) noticed that in-service programs provide limited knowledge and 
motivation to educators to teach from a global perspective. Schools need to define 
educational goals for global education. Global education should focus on developing the 
knowledge, attitudes, and skills necessary to promote critical thinking, problem-solving, 
tolerance and understanding of diversity (Knutson, 2006; Sercu, 2006). Teacher training 
should provide educators with a variety of tools such as appropriate interactive games, 
critical thinking activities and communicative activities for teachers to have the 


techniques to teach students to grow as global citizens (Harris, 2008). 


Based on Levy and Fox (2001), Teaching Education Programs (TEP) should 
promote competencies such as cross-cultural competencies, technological skills, 
culturally responsive pedagogical skills, and assessment of global competencies. On the 


other hand, “Teachers who demonstrates adaptability, cultural plasticity, high self- 


efficacy, and a high internal locus of control have a higher incidence of success in 
international teaching contexts” (Chastney, 2009; Coulter & Abney, 2009; Odland & 
Ruzicka, 2009; von Kirchenheim & Richardson, 2005). Besides informative and effective 
professional developement, global teachers should experience a different cultural setting 
so they are able to grow in empathy and comprehension Iqbal (1999) and, Muhammad 
(2002). Teacher candidates can grow in self self-assurance and appreciate being 
immersed in a culturally diverse setting that they just observe, in other words, to have a 
teaching experience abroad, according to Buchanan (2004), Cushner and Mahon (2002), 
Mwebi and Brigham (2004), Pence and Mcgillivray, (2008), and Thomas (2009). If given 
the opportunity, future educators tend to reflect on their teaching practice, comparing the 
process from their home countries to the new experience Cushner (2007). The candidate 
can experience a change in view of their own beliefs and values due to the exposure of a 
new set of rules and in consequence, a greater understanding and appreciation of cultural 
diversity. This change leads to a more meaningful and tolerant disposition in their 
teaching practice (Nieto, 2000; Sleeter, 2008). Rhea (2013) asserted global education 
methodology should be attractive, motivating, challenging, collaborative, realistic but 
optimistic, reflective, creative, interactive, democratic, and dynamic. Becoming a 
culturally responsive educator is a challenge and a huge commitment that can shape 
current generations and make a difference in how people see and interact with the cultural 


world around us. 


Issues in Global Education 

Different countries have different perceptions about global education, Alger and 
Harf (1984). Differences in how countries perceive global education impact how 
seriously it is taken by educators, the support given to the same, and whether there is a 
proper curriculum that includes global education. There is also a contradiction between 
the values and social norms that should be explicitly taught in a global education 
environment. Additionally, within each country, there are differences between priorities, 
Cortazzi and Jin (1996). Some countries like Korea are highly competitive and more 
exam oriented, as highlighted by Lee and Larson (2000) and Lee (2003). This is a good 
example of cultural challenges educators face as many are not familiar with different 
cultures and how students tend to interact. Culture represents such an important factor in 
learning. Culture can shape peoples’ thinking processes and ways of interacting with the 
world. For example, much of Chinese education is more focused on memorizing, 
imitation and repetition, as noted by Cortazzi and Jin (1996). But students need practice 
in order to become fluent thinkers and speakers. 

Exposing students to equitable diverse cultures is a challenge that should be taken 
in order to empower students to feel proud of their cultural background and to learn about 
others (Landorf et al. 2007). On the other hand, another issue is finding a curriculum that 
fits students’ multicultural needs. Reimers (2009) concluded that there is a curriculum 
focused on the 21* century skills learners need to succeed. It is not just about giving a 
lecture about a topic, but rather making a mindset and behavioral norm in staff and 


students Golay (2006), Hett (1993).According to Suarez-Orozco and Satin (2007) 


teaching should be global content relevant to real-world issues, to develop the necessary 
skills to develop global competence. Teacher and students need more discussion and 
action about social, moral, and ethical issues that concern the world. But many educators 
do not have guidance or even material to implement global education (McMorrow, 2006). 
Many teachers do not have the experience or resources needed to support cultural 
environments in their classes. Educators are in great need for professional development, 
intercultural experiences, and access to multicultural material (Tierney, 2006). Finding 


the proper material and strategies can be overwhelming. 


Suggestions for Effective Practices 

Inquiry-based education, communicative approach, and IB are some approaches 
used to promote global education. Communicative language teaching approach (CLT) 
was defined by Ballman, Liskin-Gasparo and Meldell (2001) and Lee and VanPatten 
(2003) as a research-based approach to language teaching that emphasizes interaction as 
both the means and the ultimate goal of study. Communicative competence should be a 
major goal for global educators. Hymes (1966) defined communicative competence as 
the ability to use the language. Besides being highly efficient, a global educator should 
adapt easily to different situations related to multicultural awareness and interaction, 
highly motivated to work in a culturally diverse environment with a respectful and honest 
sense of humor and lastly a resourceful attitude. Many brilliant and successful educators 


hold the qualities mentioned above and still struggle to find relevant strategies to 


encourage students to have a change of mindset and support students in the development 
of cultural global competencies. 

Mead and Meredith (2005) at the Green Teacher, said that global education 
teaches about the world, a world where species, products, ideas, and information are all 
interconnected. A world that is not a collection of separate lands and people, but an 
interactive, dynamic system in which choices, events, and trends occurring in one 
location have present and future implications for the well-being of people and their 
environments in many other parts of the system. Global education should be immersed in 
any learning environment and should inspire students to make a positive change in their 
way they perceive cultural diversity. 

Icebreakers can help students with fears of new challenges or learning adventures. 
In a culturally diverse class, teachers can use icebreakers that support, not just the 
learning of student’s names, but also about their cultural background knowledge. This 
technique will help students become more comfortable, to relieve any anxiety and 
become interested in learning from each other. To have people talk respectfully about the 
country they or their parents come from or talk about where they would like to travel and 
why can benefit students with their ability to be open to other cultures. Matching food or 
cloth with countries they think they belong to and explaining the reason why they believe 
they belong to that area are activities that ignite cooperative learning. The use of maps, 


pictures, posters, and cultural artifacts are always encouraging in any activity. 
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Oral discourse or oral presentations can be a valuable experience for students 
learning a second language and about diverse cultures. Many students are fluent in 
listening, reading, and writing skills but cannot speak fluently. Oral presentations support 
students academically but also help students to overcome challenges like shyness due to 
their cultural background or feeling of not being good enough to speak a second 
language. A good example of these is that Asian students like Chinese or Japanese second 
language learners tend to be more oriented to listen than to actively participate in class. 
Schleppegrell (2004) concluded that many students experience the issue of using the 
language to “accomplish new types of tasks and news expectations for how they will 
structure what they say” (p. 21). Through oral presentations, either individually or in 
groups, students can practice in a safe learning environment and develop their 
communicative skills that later on will be used in their daily lives. 

In addition, debates are controversial arguments that place an emphasis on testing 
perceptions, stimulating the interest in specific subjects or demonstrating a point. Bain 
(2004) and Weimer, (2002) defined debates as engaging as they allow students to adopt 
both an independent and collaborative learning style. This interactive technique helps 
students practice vocabulary and develop speaking fluency skills. Debates also helps with 
leadership, organization, critical thinking, brainstorming, and listening skills. Students 
tend to be gathered in two or three groups. A team leader is to be named. A notetaker can 
also be very helpful to keep track of the ideas. Once given a topic, students need time to 
talk and assume a point of view and get prepared. When talking about global issues, it is 


important to focus on expressing ideas and their different points of view with the utmost 
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respect. Teacher will encourage students to use persuasive language and logical 
arguments. 

Idioms are another interesting approach to teaching a second language. Cooper 
(1999) explained that idioms are another point of view, expressions whose meanings are 
not understood from the literal meanings of their constituent elements. Idioms are more 
meaningful especially if they are tied to the topic. Idioms develop pronunciation, 
grammar, critical thinking, and vocabulary. In an ESL classroom, studying idioms from 
another language brings cultures closer and students can see other cultures from other 
students’ perspectives. As we teach and learn idioms, we understand how other people 
speak, and we also grow our own empathy and understanding. Using idioms to expose 
students to a new culture can be very funny and instructive. Students can have an idea of 
how people talk in other countries through idioms. Idioms have a metaphorical sense or 


figurative speech, so they help students with imagination and to think “outside the box. 


A good example of another interactive strategy for global education is music. As 
Swanwick (1998), highlighted, musical elements share a degree of cultural autonomy 
which enables them to be taken over and reworked into traditions far removed from the 
origins. We can learn so much about other cultures’ history and traditions through music, 
either from singalongs, or from listening to music from other countries, through playing 
with culturally diverse musical instruments are all part of global education. Volks (2002) 
pg. 23 proposed that learning about music demonstrates to students how other cultures 
“think in sound”. Through music, students learn vocabulary, ways of living, it inspires 


curiosity about other cultures and highly promotes creativity. Music needs to be inclusive 


12 


in any global education and not seen as a special class. Using karaoke or sing along in the 
classroom is a great way to motivate students to become more active. Students learn new 
vocabulary; they practice pronunciation and learn about other countries musical culture. 
Students can even be encouraged to get creative and write music. 

Riddles are a combination of challenge and humor. There are several games like 
Trivia, Brain Puzzles or Brain Teasers, bingo games with riddles and scavenger hunts to 
mention a few. Funny oral clues that make people think can also share important cultural 
information from different countries and teach about other cultures. In the article, 
“Riddles: fun with language across the curriculum”, Buchoff (1996) mentioned how 
riddles can help students develop higher thinking skills, students must interpret 
information and draw conclusions. They improve their listening, reading and speaking 
skills and if they are engaged in a higher task and they have to write their riddles; they 
also develop writing skills. Many riddles have history and culture embedded in the 
language. This brings a great opportunity to learn about that culture's origin as well as a 
rich exploration of grammar and vocabulary. 

Role-play creates a stimulating and challenging learning environment. Larousse 
(1987, as cited by Kaur, 2002) defined role-play as "an educational technique, known to 
generate a lot of fun, excitement, joy, and laughter in the language class as ‘play’ itself 
guarantees a safe environment in which learners can be as inventive and playful as 
possible” (p. 60). Students can either create scripts or just read an act, in both situations 
they will be working their listening, speaking, writing, and reading skills. This also 


benefits students in developing organizational, cooperative, and leadership skills. Role- 
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play can be an efficient technique to become more culturally aware of the diversity 
around us and develop more empathy, understanding, and tolerance. 

This technique can be done in many ways. Teachers can give specific roles for 
students to develop. The teacher can choose role play depending on the topic, to become 
fluent in daily activities. Teachers can also allow students to create their own characters 
and write their own scripts. Different levels of speaking, writing, reading, and 


comprehension can work together to support each other. 


Chapter 3: Project Design 


Addressing the culturally diverse student population that has grown in schools is 
becoming a major concern of school authorities, staff and educators. The need for a 
global education in a multicultural society has increased tremendously around the world. 
This means that the demand for culturally responsive educators has grown too. Many 
teachers have shown great enthusiasm and commitment for a global teaching approach, 
but they have found challenges along the way. One of the main challenges they have 
faced is the lack of guidance and/or resources. Culturally responsive educators are 
constantly reflecting on the biases they have about others who are culturally different and 
make efforts to offer equal opportunities and embrace diversity. They also make sure to 
build an inclusive, safe, positive, encouraging, and challenging learning environment. 
The communicative approach has become frequently used to teach English as a foreign 
language and to develop students’ communicative competences. 

In this chapter, I examine the need for creating a tool that supports culturally 
responsive educators, or teachers interested in becoming global educators through an 
interactive manual. This manual provides educators with effective and meaningful 
strategies to empower students to become committed, global citizens. I have experienced 
how challenging it can be to choose effective strategies for teaching English as a second 
language in a multicultural environment. 

The interactive website proposes several significant strategies that will support 


educators who work in a culturally diverse learning environment. The strategies are 
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focused on developing communicative competence in students. Teachers can easily 
access the different resources according to their own needs. The strategies will be 
organized into categories and will be clearly explained. 

There is an increasing need of professional development opportunities for 
teachers willing to challenge themselves and their students to change their thinking and 
behavior toward other cultures. As a result, educators will be able to use all these 
strategies to promote global education in their learning environments and share them with 
other educators who are interested in challenging their students. The following strategies 
will be thoroughly described so educators can easily implement and help students foster 
their listening, writing, reading and speaking skills as well as cooperative learning. 

Debates are a great way to teach students about worldwide issues and help them 
understand other points of view. It gives students the opportunity to research, in a foreign 
language, information that will be needed to understand and take a position. Grammar 
and conversation are highly practiced during the preparation as well. Students also learn 
how to work with others. 

Idioms, according to Sprenger (2006), are expressions that have meanings as a 
free combination of words in order to make new meanings of the combined words in a 
phrase. Because idioms have a colorful vocabulary, they encourage students to learn 
through their reading. Also, imagery helps with their creative thinking skills. The use of 
idioms is a great resource in multicultural classrooms as they share cultural information. 
Furthermore, students can have a better idea of how people speak English in a more 


popular way. We can always encourage students to use idioms as much as possible so 
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they can understand native speakers who use idioms daily so their speech can be more 
fluent and less formal. 

Music Salcedo (2010) expressed that music is an essential part of culture and 
language. Music offers great benefits to students learning a second language and enhance 
foreign cultural understanding. Teachers can incorporate music as a strategy to develop 
listening, speaking, and reading skills. It is also very relaxing and extremely fun. It is 
very important to be careful when choosing the type of lyrics and music appropriate for 
the learning level, as we want to encourage and challenge students but if the music is not 
appropriate for their ages and the levels too high, students might get discouraged as they 
will be unable to follow. 

Riddles are another way to learn rhyming, new vocabulary, practice 
pronunciation, spelling, and develop critical thinking and creativity. Depending on the 
students reading and comprehension level, teachers can ask students to write riddles. 
Riddles are part of literature and can easily be used to teach about other countries’ 
literature and cultures. Riddles can also be used as icebreakers or to introduce a topic. 

Role play, as described by Bambrough (1994) and Van Ments (1990), allows 
students to develop language competencies and prepare them to answer and become 
fluent in real situations. Students can learn so much about other cultures simulating 
situations in foreign countries. Through role play, students can learn how to go to a 
restaurant and order food, how to go to the bank and do different transactions, how to ask 
a cab or bus driver about transportation or how to handle many other useful situations in a 


foreign country. 
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Show and Tell is a meaningful occasion to explore other cultures and encourage 
students to share about their interests. A Show and Tell session can be about different 
topics like music, food, tourism, history, architecture, and other aspects of culture. 
Additionally, it can become the stage for students to express their artistic talents, which 


helps with building a welcoming learning environment. 


Chapter Four: Effective Practices for Global Educators 

This chapter contains a comprehensive account of the site created for educators 
committed to providing a global education to their students. The interactive site, 
Effective Practices for Global Educators, is an easy to read and follow teaching tool for 
educators with techniques to incorporate and introduce global content instructions and 
environment to their teaching. The interactive site offers videos and a variety of examples 
from the different topics. It is divided into several strategies with examples well 
described for their understanding. The website can be reached through the following 


URL: https://carolinalicona.wixsite.com/website 





Effective Practices for Global Educators 


Home page 
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Figure 4.1 Home page 
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The Home page (Figure 4.1 Home page), offers very simple options for educators 
and other people interested in the topic to browse the different information provided. One 
of the main purposes is to offer practical and varied solutions. Time is essential in the life 
of an educator, so simplicity was taken into consideration while creating this product. 

The home page presents the different categories of strategies provided with a 
variety of examples, information and videos for educators to incorporate into their 


teaching practices. Readers can add and comment to create a web of useful information. 
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Figure 4.2 Home page Blogs 
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Figure 4.3 Home page Blogs 

Culturally responsive educator 

Culturally responsive educators use the students’ cultural backgrounds to 
empower their learning. As students from different cultures learn in different ways, 
teachers learn about their students' culture to understand their learning process and 
incorporate activities that will better suit their learning needs. Expectations for students 
from teachers and others are high, as well as their support and encouragement. Students 
learn in a cooperative and inclusive learning environment where they grow in self- 
confidence and community involvement. Parent involvement, culture and history are very 
important components of a meaningful global learning. 

Global education 

Global education encourages students to see themselves as global citizens, and it 
promotes positive values and empowers them to contribute to a more peaceful, just, 


empathetic, and sustainable world. Through a change in mindset and a proactive 
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approach, students can learn about different issues in their communities and around the 
world. Students can become aware of the struggles of others as well as become interested 
in finding practical solutions for a better relationship with others and for the community 


wellbeing. 





What is Global Education 


Figure 4.4 Video: What is Global Education https://youtu.be/wdDMqVNkWEo 
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THE GLOBAL GOALS 


ainadle Developme 





How We Can Make the World a Better ri A. | Michael Green | TED Talks 


Figure 4.5 Video: How We Can Make the World a Better Place by 2030 | Michael 


Green TED Talks https://youtu.be/o08ykAqLOxk 








Creating bilingual minds | Neja Ferjan Ramirez | TEDxLjubljana 


Figure 4.6 Video: Creating bilingual minds | Naja Ferjan Ramirez 


TEDxLjubljana _https://youtu.be/Bp2Fvkt-TRM 


ER 


Communicative approach 

Communicative approach is directed towards enhancing classroom interaction 
and learners’ participation in communication during the instructional process (Menking, 
2002; Oinghong, 2009). 

To develop communicative competence, the teacher, working as a facilitator, uses 
this strategy that consists of students working in pairs or groups to promote 


communication to understand each other and interact in real life situations. 





CLT Communicative Language Teaching 


Figure 4.7 Video: CLT Communicative Language Teaching 


https://youtu.be/HPXgnNY8TUw 


Teaching Methods for Inspiring 
the Students of the Future 


(“What's Love Got to Do with It?”) 


Joe Ruhl 


Teaching Methods for Inspiring the Students of the Future | Joe Ruhl | TEDxLafayette 


Figure 4.8 Video: Teaching Methods for Inspiring the Students of the 


Future Joe Ruhl | TEDxLafayette https://youtu.be/UCFg9bcW7Bk 
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ICEBREAKERS 





è 


Vanessa Van Edwards > 


How to Use These 8 icebreakers to Warm ——— -ein 





Figure 4.9 Video: How to Use These 8 Icebreakers to Warm Up Any Meeting 


https://youtu.be/SZMg5JyLO0fc 


1. Marooned: A collaborative activity where students are distributed in 
groups of 3-5. The teacher will explain to students that they are 
stranded on a deserted island. Each of them must select an item from 
their personal belongings that will help them survive. Students will 


explain how these items will help them individually and as a group. 


2. Bim Awesome: Teacher places a big piece of paper on a wall. Explain 


students to think on 2 hashtags that describe themselves. Teacher 


He 


allows students to write the hashtags on the paper placed on the wall. 


Teacher or students can read. 


3. Blobs and lines: To discover similarities, ask students to line up in a 
particular order like favorite color, food, movies, places they would 


like to travel. 


4. “What I Am” Game: Teacher give sticky notes to students and tells 
them to write their favorite artist, country, international food, etc. 
Next, tell them to find a partner and describe what they wrote down 


using words. 


5. Cultural Scavenger Hunt: Use different cultural topics like art, food, 
customs to organize a scavenger hunt where students must follow 


clues to complete and answer each clue. 


6. Getting-to-Know-you Bingo: Teacher gives each student a Bingo 
card with different descriptive sentences in each square. Students will 
look for other students who best fit the description and have them 
write on the box. This continues until all the squares are filled names 


or until someone has bingo! 


IDIOMS 
According to Sprenger (2006), idioms are expressions that have meanings as a 


free combination of words in order to make new meanings of the combined words in a 
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phrase. Because idioms have a colorful vocabulary, they encourage students to learn 
through their reading. Also, imagery helps with their creative thinking skills. The use of 
idioms represents a great resource in multicultural classrooms as they share cultural 
information. Furthermore, students can have a better idea of how people speak English in 
a more common way. We can always encourage students to use idioms as much as 
possible so they can understand native speakers who use idioms daily and their speech 
can be more fluent and less formal. 

* Armenia: “Stop ironing my head” 

*Czech: “I won’t walk around in the hot porridge” 

*China: “To emit smoke from seven orifices” 

*Mongolia: God bless you and may your mustache grow like brushwood” 

*Japan: “dumplings instead of flowers” 

*Germany: “You can’t pluck feathers off a bald chicken” 

*Tndia: “Ear-nectar” 

*Puerto Rico: “like a crocodile in a wallet factory” 

*Finland: “Like the backside of a vulture” 


*Thailand: “Ride and elephant to catch a grasshopper” 


An idiom isa phrase or an expression that 
has a figurative, or sometimes 


literal meaning. 





How to learn and teach idioms 


Figure 4.10 | How to learn and teach idioms https://youtu.be/hoxJ6PuzWBU 

RIDDLES 

Riddles are another way to learn rhyming, new vocabulary, practice 
pronunciation, spelling, and develop critical thinking and creativity. Depending on the 
students’ reading and comprehension levels, teachers can ask students to write riddles. 
Riddles are part of literature and can easily be used to teach about other countries’ 
literature and cultures. Riddles can be used as icebreakers or to introduce a topic. 

*What travels around the world but stays in one spot? — A stamp. 

*What did the ground say to the sky? — Why so blue? 

*The more you take, the more you leave behind. What I am? — Footsteps 

*Can you name 3 consecutive days without using the words Monday, Tuesday, 

Wednesday, Thursday, Friday, Saturday, or Sunday? — Yesterday, today, and 


tomorrow. 
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*What room do ghosts avoid? — the living room 

*When does Christmas come before Thanksgiving. — In the dictionary 

"What belongs to you, but other people use it more than you? — Your name 
*What has many keys, but can’t even open a single door? — A piano 

*You live in a one-story house made entirely of redwood. What color would the 
Stairs be? — What stairs? You live in a one-story house. 

*Rearrange the letters, O O US WTDNEJR, to spell just one word. What is 
it? — “Just one word” 

*This is as light as a feather, yet no man can hold it for long. What am I? — Your 
breath 

*Why is Europe like a frying pan? — Because it has Greece at the bottom. 
*Before Mount Everest was discovered, what was the highest mountain on 
Earth? Mount Everest. 

*What do you call 2 witches who live together? — Broommates! 


*What did the baseball glove say to the ball? — Catch you later. 


WHAT CAN BE SEEN ONCE IN A MINUTE, 
TWICE IN A MOMENT, 


AND NEVER IN A THOUSAND YEARS? 





18 Tricky Riddles That'll Stretch Your Brain 


Figure 4.11 Video: 18 Tricky Riddles That'll Stretch Your Brain 


https://youtu.be/be9RJp4f4Pc 


| A MAN IN A CAR CAN SEE THREE DOORS: 
A BRONZE DOOR, A SILVER DOOR, AND A 
GOLDEN DOOR. WHICH DOOR SHOULD HE 


OPEN FIRST? 


EE ` 


50 Hard Riddles That Will Puzzle You to Pieces 


Figure 4.12 Video: 50 Hard Riddles That Will Puzzle You to Pieces 


https://youtu.be/BRtVRUN_8Cw 
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DEBATES 

Debates are a great way to teach students about worldwide issues and help them 
understand other points of view. It gives students the opportunity to research 
information in a foreign language that will be needed to understand and take a 
position. Grammar and conversation are highly practiced during the preparation 
as well as during the debate. Students learn how to work and cooperate with 


others. 


a debate? 


_ dä 





ENGLISH DEBATE 


Figure 4.13 Video: ENGLISH DEBATE _https://youtu.be/4aiuZ2blauY 


ER 


Second Speake 
Affirmative and) Negative: 


e Continue arguments and Rebut 
© GrooblesMedia 





How to run a debate 


Figure 4.14 Video: How to run a debate __https://youtu.be/yi6Im-Sb6Vw 





Gavin DeGraw - Fire (Lyric Video) 


Figure 4.15 Video: Gavin DeGraw - Fire (Lyric Video) 


https://youtu.be/sbbYPqgSe-M 


ER 





Figure 4.16 Video: Can't stop the feeling TROLLS lyrics 


https://youtu.be/O3F tXcS-ylc 


MUSIC 

Salcedo (2010) expresses that music is an essential part of culture and 

language. Music offers great benefits to students learning a second language and 
enhances foreign cultural understanding. Teachers can incorporate music as a 
strategy to develop listening, speaking, and reading skills. It is also very relaxing 
and extremely fun. It is very important to be careful when choosing the type of 
lyrics and music appropriate for the learning level, as we want to encourage and 
challenge students but if the music is not appropriate for their ages and the levels 
are too high, students might get discouraged as they will be unable to follow. 
When choosing the music or video to play for students, educators must make sure 


is an encouraging message and that has cultural information embedded. 





Katy Perry - Firework (Lyric Video) 


Figure 4.17 Katy Perry - Firework (Lyric Video) 


https://youtu.be/b3bkpyNiv8Y 


EESAC CON . 


| keep on iing. 
the>ground 





Zootopia » Try Everything (Lyrics, Shakira) 
Figure 4.18 Zootopia - Try Everything (Lyrics, Shakira) 


https://youtu.be/jpqV3dzYOgk 
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ROLE PLAY 


Greeting 
& 


Introduction 





1. Greeting, Introduction (English Dialogue) - Educational video for Kids - Role-play 
conversation 


Figure 4.19 Video: Greeting, Introduction (English Dialogue) 


https://youtu.be/KKh _CallEp8 


Bambrough (1994) and Van Ments (1990) explained how role play allows students 
to develop language competencies and prepare them to answer and become fluent 
in real situations. Students can learn so much about other cultures by simulating 
situations in foreign countries. 

Through role play, students can learn how to go to a restaurant and order food, 
how to go to the bank and make transactions, how to ask a cab or bus driver about 
transportation, and many other useful situations when one is in a foreign country. A job 
interview, how to make an emergency call, a doctor’s appointment, buying groceries are 


other ideas. 
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The teacher should support students by providing vocabulary, sentence patterns or 
prompts for them to be able to read or write the scripts they will be using. Through a 
video, the teacher can show students how people in different countries do different 
activities. 

A very interesting activity is using holidays and celebrations from different 
countries to promote cultural awareness. Students can research about the origin, traditions 
and specifics about the topics and later in small groups present it to their classmates using 
role-play. 

SHOW AND TELL 

Show and Tell is a meaningful occasion to explore other cultures and encourage 

students to share about their interests. A Show and Tell can be about different 

topics like music, food, tourism, history, architecture, and other aspects of culture. 

Additionally, it can become the stage for students to express their artistic talents, 

which helps with building a welcoming learning environment and to grow in 


confidence. 
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Welcome to the Forum 





Eio- GPUS 


Figure 4.20 Welcome page 


On the Welcome to the Forum page (Figure 4.3 Welcome page), the Website 
provides space for educators to engage and follow a discussion about their interests. This 
helps to build connections amongst educators from all over the world. The purpose is to 
support each other with practical ideas for developing a more global environment in 


schools and other educational environments. 
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Figure 4.21 


In a brief description, educators have access to the purpose of the website and 


how they can collaborate by sharing their experiences and other strategies. 


Useful Resources 
The following is a collection of websites to read with updated information about 


different topics relating to teaching in a global context. 
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UE e EE E 


Thin atte was Geegned with the NNN com wategn butler, Omnia your watts today. | Start Now 
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Then atte wae Geegned with the WIX com wateme taskiar, Omnia your weits today. | Start Now 





1. Global Education 


https://www.globaleducation.edu.au/https://www.globaleducation.edu.au/ 
2. Best Global and Cross-Cultural Education Apps and Websites 

https://www.commonsense.org/education/top-picks/best-global-and-cross- 

cultural-education-apps-and-websites 


3. Culturally responsive teaching 


https://www.prodigygame.com/blog/culturally-responsive-teaching/ 


4. Communicative Approach 


https://www.fluentu.com/blog/educator/communicative-language-teaching- 


activities 


Chapter 5: Conclusion 


Becoming a global educator is challenging but more than ever necessary. 
Students more than ever need a culturally responsive education, to learn about their 
cultural background and be proud of it, to grow in understanding and tolerance, to have a 
change in mindset and to become productive, proud citizens of the world. As educators, 
we must be highly committed to exposing students to a variety of techniques that will 
develop communicative competence. Students in different learning environments are 
achieving language goals that allow them to answer assessments and write efficiently but 
the challenge is for students to be able to fluently produce and interact with culturally 
diverse people. These skills will help students succeed in any environment and relate with 
others effectively. 

As teachers, we sometimes feel that we lack the understanding and tools for how 
to promote learning environments where students will be free to share cultural 
backgrounds and learn from others. There are extensive resources on the internet but very 
few show how they are related to global teaching. 

Creating this website was a challenging project that has helped me improve in my 
research and technological skills. Five years ago, I came to North Carolina as a 
kindergarten Spanish teacher. Since my arrival, I noticed how many people were polite to 
foreigners but uninformed of other cultures. This lack of knowledge interferes in different 


ways in communication and interaction. I also noticed how many people have many 
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misconceptions about teachers coming from Spanish speaking countries. As we started 
sharing this amazing teaching experience, English native teachers realized their 
misperceptions and grew eager to learn more about other cultures to improve their 
relationships. In addition, the school I’m currently working at has started a project to 
become global and support the community and staff to provide students with a global 
education. This process takes a lot of effort from all the members of the school 
community, but we have become aware of the importance of global education. The 
collaboration process grows stronger as we understand and share the differences and 
similarities in our ways of thinking and teaching. In other teaching experiences I’ve had 
in a foreign language, I had the opportunity to interact with educators and students from 
different parts of the world. As we learned to share, we nurtured our understanding of 
teaching practices in other countries. In this second experience, one of the major 
challenges seen by the educators was the lack of instructional strategies oriented to teach 
English in a global context. After extensive research and collaboration, we compiled a 
variety of strategies that we believe will help students’ communicative competences but 
also open their eyes to a wide world. That is why I created a tool that will support other 
educators with how to teach in a global context. 

With earnest desire to make a difference in teachers and students by becoming 
globally aware, I have worked hard to bring these strategies to other in order to facilitate 


the learning process in a global context. 


References 


Balboni, P. E., & Caon, F. (2014). A performance-oriented model of intercultural 


communicative competence. Journal of Intercultural Communication, (31) 
Retrieved from 
http://libproxy.greensboro.edu:2048/login?url=https://libproxy.greensboro.edu:20 


78/docview/1703413638 


Black, G. L., & Bernardes, R. P. (2014). Developing global educators and intercultural 


competence through an international teaching practicum in Kenya/Développer des 
éducateurs globaux et des compétences interculturelles a travers un stage 
international d'enseignement au Kenya. Canadian and International Education, 


43(2), 1-15. Retrieved from 


http://libproxy.greensboro.edu:2048/login?url=https://libproxy.greensboro.edu:20 





78/docview/15663 13121 ?accountid=1 1207 


Buchoff, R. (1996). Riddles: Fun with language across the curriculum. The Reading 


Teacher, 49(8), 666. Retrieved from 


http://libproxy.greensboro.edu:2048/login?url=https://libproxy.greensboro.edu:20 





78/docview/203268324?accountid=1 1207 


Cain, M., Lindblom, S., & Walden, J. (2013). Initiate, create, activate: Practical solutions 


for making culturally diverse music education a reality. Australian Journal of 


Music Education, 2, 79-97. Retrieved from 


http://libproxy.greensboro.edu:2048/login?url=https://libproxy.greensboro.edu:20 





78/docview/1627120177?accountid=1 1207 





A4 


Cho, H. S. (2017). Issues and challenges of educators in implementing global citizenship 
education in south korea. KEDI Journal of Educational Policy, 14 (2) Retrieved 


from 


http://libproxy.greensboro.edu:2048/login?url=https://libproxy.greensboro.edu:20 





78/docview/1985103754?accountid=11207 

Cone, D. (2001). The role of educators in promoting global ethics. Journal of Family and 
Consumer Sciences, 93(5), 12-14. Retrieved from 
http://libproxy.greensboro.edu:2048/login?url=https://libproxy.greensboro.edu:20 
78/docview/2 18194753 ?accountid=1 1207 

Farrell, L. (2003). Knowing a world in common: The role of workplace educators in the 
global production of working knowledge. Australian Educational Researcher, 
30(1), 3-18. doi:http://libproxy.greensboro.edu:2119/10.1007/BF03216778 

Fotovatnia, Z., & Khaki, G. (2012). The effect of three techniques for teaching English 
idioms to Iranian TEFL undergraduates. Theory and Practice in Language 


Studies, 2(2), 272-281. Retrieved from 


http://libproxy. greensboro.edu:2048/login?url=https://libproxy.greensboro.edu:20 





78/docview/1348130412?accountid=11207 
Gundersen, A. F. (2013). Globalization in the classroom: How to define, teach, and 
experience a globalized classroom (Order No. 3554734). Available from 


ProQuest Central. (1318018388). Retrieved from 


http://libproxy.greensboro.edu:2048/login?url=https://libproxy.greensboro.edu:20 





78/docview/1318018388?accountid=1 1207 





45 


Hendrix, J. C. (1998). Globalizing the curriculum. The Clearing House, 71(5), 305-308. 


Retrieved from 


http://libproxy.greensboro.edu:2048/login?url=https://libproxy.greensboro.edu:20 





78/docview/196880393 ?accountid=1 1207 
Ingersoll, M., Hirschkorn, M., Landine, J., & Sears, A. (2018). Recruiting international 
educators in a global teacher shortage: Research for practice. The International 


Schools Journal, 37(2), 92-102. Retrieved from 


http://libproxy.greensboro.edu:2048/login?url=https://libproxy.greensboro.edu:20 





78/docview/2202784612?accountid=1 1207 
Kawamura, M. (2011). A study of native English teachers' perception of English 
teaching: Exploring intercultural awareness vs. practice in teaching English as a 


foreign language (Order No. 3489218). Available from Education Database. 


(912201234). Retrieved from 





78/docview/912201234?accountid=11207 

Lambeth, D. T., & Smith, A. M. (2016). Pre-service teachers' perceptions of culturally 
responsive teacher preparation. The Journal of Negro Education, 85(1), 46-58. 
Retrieved from 
http://libproxy.greensboro.edu:2048/login?url=https://libproxy.greensboro.edu:20 


78/docview/1841956067?accountid=1 1207 


46 


Landorf, H., & Nevin, A. (2007). Inclusive global education: Implications for social 
justice. Journal of Educational Administration, 45(6), 711. 
doi:http://libproxy.greensboro.edu:2119/10.1108/095782307 10829892 

Lee, K. (2012). Teaching intercultural English learning/teaching in world Englishes: 
Some classroom activities in South Korea. English Teaching, 11(4), 190-n/a. 


Retrieved from 


http://libproxy. greensboro.edu:2048/login?url=https://libproxy.greensboro.edu:20 





78/docview/1287929800?accountid=11207 
Lesenciuc, A., & Nagy, D. (2009). THE COMMUNICATIVE COMPETENCE: A NEW 


APPROACH. Review of the Air Force Academy, (2), 37-42. Retrieved from 


http://libproxy.greensboro.edu:2048/login?url=https://libproxy.greensboro.edu:20 





78/docview/201019448 ?accountid=1 1207 
Lin, Y. (2009). Investigating role-play implementation: A multiple case study on chinese 
EFL teachers using role-play in their secondary classrooms (Order No. 


NR73699). Available from ProQuest Central. (871057255). Retrieved from 


http://libproxy.greensboro.edu:2048/login?url=https://libproxy.greensboro.edu:20 





78/docview/871057255?accountid=11207 

Mead, M., & Lordan, M. (2005, Spring). Interconnections. seeking connections, building 
community, and creating dialogues of possibility in our classroom: The magazine 
for secondary school professionals the magazine for secondary school 


professionals. Education Forum, 31, 6-7. Retrieved from 


47 


http://libproxy.greensboro.edu:2048/login?url=https://libproxy.greensboro.edu:20 





78/docview/204980701?accountid=11207 

Mukminatien, N. (2012). Accommodating world englishes in developing efl learners' oral 
communication. TEFLIN Journal, 23(2), 222-232. Retrieved from 
http://libproxy.greensboro.edu:2048/login?url=https://libproxy.greensboro.edu:20 
78/docview/1710032317?accountid=11207 

Munir, M. S., & Wahab, Z. (2013). Are we preparing global competent teachers? - 
Evaluation of the incorporation of global education perspectives in teacher 
education curriculum in Pakistan. Bulletin of Education and Research, 35(1) 


Retrieved from 


http://libproxy.greensboro.edu:2048/login?url=https://libproxy.greensboro.edu:20 





78/docview/1518861576?accountid=11207 
Muschell, L. H., & Roberts, H. M. (2011). Bridging the cultural gap: One teacher 
education program's response to preparing culturally responsive teachers. 


Childhood Education, 87(5), 337-340. Retrieved from 


http://libproxy.greensboro.edu:2048/login?url=https://libproxy.greensboro.edu:20 





78/docview/875892825?accountid=11207 

O'Meara, J.,G., Huber, T., & Sanmiguel, E. R. (2018). The role of teacher educators in 
developing and disseminating global citizenship education strategies in and 
beyond US learning environments: JET. Journal of Education for Teaching, 
44(5), 556-573. 


doi:http://libproxy.greensboro.edu:2 119/10. 1080/02607476.2018.15 16347 


48 


Pike, G. (2000). Global education and national identity: In pursuit of meaning. Theory 


into Practice, 39(2), 64. Retrieved from 


http://libproxy.greensboro.edu:2048/login?url=https://libproxy.greensboro.edu:20 





78/docview/218851455?accountid=11207 

Ramagoshi, R., & Joubert, I. (2016). Preserving cultural heritage by teaching idioms to 
young learners as part of imaginative language in Setswana. South African 
Journal of Childhood Education (SAJCE), 
doi:http://libproxy.greensboro.edu:2119/10.4102/sajce.v6i1.279 

Rao, P. (2010). Debates as a pedagogical learning technique: Empirical research with 
business students. Multicultural Education & Technology Journal, 4(4), 234-250. 
doi:http://libproxy.greensboro.edu:2119/10.1108/17504971011087531 

Rhea, C. (2013). Global Education: the INTERCULTURAL dimension Euromentor 


Journal, 4(2), 81-86. Retrieved from 





78/docview/1449574569?accountid=1 1207 


Sandra, L. M. (2004). Teaching English as an international language: The role of culture 


in Asian contexts. Journal of Asia TEFL, 1(1) Retrieved from 





78/docview/2266449814?accountid=11207 


Spicer-Escalante, M., & deJonge-Kannan, K. (2014). Cultural mismatch in pedagogy 
workshops: Training non-native teachers in communicative language teaching. 


Theory and Practice in Language Studies, 4(12), 2437-2444. Retrieved from 


49 


http://libproxy.greensboro.edu:2048/login?url=https://libproxy.greensboro.edu:20 
78/docview/1636192540?accountid=1 1207 
Taki, S., & Soghady, M. R. N. (2013). The role of L1 in L2 idiom comprehension. 


Journal of Language Teaching and Research, 4(4), 824-833. Retrieved from 


http://libproxy.greensboro.edu:2048/login?url=https://libproxy.greensboro.edu:20 





78/docview/1428281883?accountid=11207 
Taylor, A. A. (2015). Enigma variations: The literary pragmatics of the riddle in early 
English literature (Order No. 3716267). Available from ProQuest Central. 


(1702152012). Retrieved from 





78/docview/1702152012?accountid=11207 


1. Wang, S. (2009). Academic discourse socialization: A case study on Chinese 
graduate students' oral presentations (Order No. 3393347). Available from 


ProQuest Central. (304858649). Retrieved from 


http://libproxy.greensboro.edu:2048/login?url=https://libproxy.greensboro.edu:20 





78/docview/304858649?accountid=1 1207 

Wu, L., & Mcmahon, M. (2014). Adopting a musical intelligence and e-learning 
approach to improve the English language pronunciation of Chinese students. AJ 
& Society, 29(2), 231-240. 


doi:http://libproxy.greensboro.edu:2119/10.1007/s00146-013-0479-6 


